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THE Ministry of Education (2010) in its Education for Gross National Happiness suggests how GNH 

values and principles can be infused into the school curriculum and various subjects. This brief note, 

therefore, essentially draws attention to the need to revisit and reposition the attitudes and professional 

practices of a classroom teacher. 

Close to one-fifth of Bhutan’s population of about 600,000 is part of the school system. Citizens 

at their prime age, young minds, the future leaders – the students – are in our schools. Any values and 

practices, if properly oriented and experienced at the right age, have a greater chance of creating a 

lasting positive impact on a student and thus becomes an intrinsic part of a young person’s life. A 

typical day of a school-classroom organization, of student-teacher interaction, of principal-staff 

meetings, of morning assembly and the prayer session, of cleaning and maintenance of the campus, of 

community service and the like, directly or indirectly promote Gross National Happiness values and 

practices. It is, by any measure, essential to put a concerted effort into making GNH a vibrant part of 

school life. 

If GNH is a holistic approach to economic development, a simple classroom is as holistic 

because it facilitates the wholesome development of a child. In many ways a classroom and what 

happens in it, can make or break a child’s life. The four GNH domains: psychological wellbeing, 

cultural diversity and resilience, good governance, and ecological integrity can be instilled into the 

formative years of a child. The intention of the author is that other researchers interested in the same 

area lay their hands on the other five domains and their values and practices and fill in the gap that 

this paper has left. 

The Centre for Bhutan Studies (2009) lists psychological well-being as one of the nine domains 

of GNH. It has two parts: (i) values encompass compassion, generosity, forgiveness, calmness, 

gratitude, taking account of karma, empathy, truthfulness, and (ii) practices which include meditation 

for mental training, prayer and ritual as attitude training, pilgrimage, as an aid to meditation, 

assimilation and physical activity, volunteering and donation. Values are a list of ‘traits’ a person 

should possess and practices are the actions someone translates from those values into day-to-day life 

activities. 

Let me select a couple of values and practices that may have a significant bearing on children in 

a classroom: gratitude and truthfulness. The simple gesture of a teacher and his/her use of language 

plays a huge role in translating these values into actions that have a lasting impact on the child’s 

psychological well-being. Say ‘thank you’ to a student for doing any task with a genuine gesture, and 

teach them to show gratitude to anyone who does something for a common good. Demonstrate a sense 

of appreciation to someone for trying to do anything; teach the students to appreciate their friends’ 

success, achievements, their teachers’ hard labour, government’s support and consideration, and the 

like. 

 

Records show that a large majority of school teachers in Bhutan, at all levels, had their initial 

teacher training in colleges of education in Samtse and Paro. The training programme includes a 

comprehensive list of professional and personal development modules. Let us examine some of the 

beautiful teaching skills that appear to parallel GNH values and practices that encircle psychological 

wellbeing. ‘Stimulus Variation’, an essential skill in teaching, is a case in point. It is maintained that 

stimulus results in high levels of student attention, motivating children to participate and learn. The 

skill, in effect, is geared toward invoking classroom interaction, thereby enhancing belongingness and 

promoting psychological wellbeing of students. 

The skill has a variety of specific sub-skills; among others language use, verbal mannerism, 

facial expression, gestures, distracting mannerism, voice, eye contact, and pause. A trained teacher is 

expected to use proper language (grammatically correct, avoid using slang and sloppy speech), 



 

 

maintain positive verbal mannerism (avoid frequent use of certain words or phrases that could irritate 

or annoy students). A show of facial expressions, appropriate or otherwise, could brighten or dampen 

the classroom atmosphere affecting the psychological wellbeing of students. The way teachers 

regulate their personal irritation and frustrations positively affects classroom atmosphere. It is crucial 

to underline the teachers’ responsibilities because they are entrusted with both upholding GNH values 

and practices, and their duty to the teaching profession. 

 

Generally, culture is discussed under two domains of high (traditional, classic, literature, music) 

and low or popular (way of life, people’s choice of doing things). It can also be categorized into 

national standard culture and local culture. In sum, it is presented as tangible and intangible cultural 

heritage. However, delving into this pathway is perhaps too daunting within the purview of this paper. 

The CBS (2009) makes a detailed report on cultural diversity and resilience. If culture constitutes a 

rich linguistic heritage, diverse customs and beliefs, sense of identity, dignity, non-alienation, arts and 

architecture, games, tshechus (festivals), celebrations, the classroom is a good place for these cultural 

values and practices to be vibrant. Students come from different localities with diverse linguistic 

backgrounds, beliefs and customs and so forth; they are a potential source of cultural information. 

Some educationists suggest that students are a rich and authentic source of curriculum. While 

the Bhutanese school curriculum encourages and makes use of local and indigenous knowledge, some 

fundamental questions need to be asked: ‘How far do teachers recognize the students as sources of 

culture? In what ways do they make a conscious effort to interweave the secondary (contents of the 

books and other supplied materials) and primary source (the students’ diverse experiences) in teaching 

cultural topics? Subjects such as history, dzongkha, environment studies, and social studies have huge 

scope. 

 

To deviate and focus on a softer aspect of culture, it is the teacher-student relationship and student-

student relationship that must be the core subject and object of interaction from the first to the last 

hour of a classroom routine. If one of the values of culture is resilience to diversity, a classroom is the 

right place for this moral manner to be practised. There are numerous differences that mark students 

in a classroom: socio-economic, physical appearance, intelligence, pace of learning, parental status, 

and the like. A classroom teacher must be cognizant and sensitive to these differences. Child 

psychology, understanding the learner, is one of the core modules of professional development of 

teacher education in Samtse and Paro. Among others, it delves into some important and useful topics 

such as individual differences, learning styles, frames of mind, empathy, self-esteem, and educational 

strategies suggests to address and develop each of them, and also how to be resilient. 

The literal meaning of culture is, therefore, ‘cultured manner,’ sound civilization, civilized 

society. By the same argument ‘culturedness’ equates morality. Kolberg’s theory of moral 

development is an important part of professional development in the teacher education curriculum. 

What is expected (and they do learn and develop themselves) is that as teacher trainees learn about 

moral development, its various stages, and educational strategies for children, they also learn and 

develop themselves. Repositioning of attitudes and modification of professional behaviour will go a 

long way in reactivating and translating those theories into becoming more vibrant and ensuring lively 

classroom interaction. Civilized, cultured and quality interaction: body, speech and mind between and 

among students, and student(s)-teacher can promote GNH at the classroom level. 

 

If ‘charity begins at home’, good governance can take root in a classroom. The CBS (2009) lists 

values related to good governance – integrity, trust, authenticity, justice, professionalism, wisdom, 



 

 

credibility, far sightedness, competence, empowerment, non-discrimination, commitment. Its 

associated practices are said to be service delivery, political participation, exercise rights, 

responsibilities, freedom, rule of law, media, and judiciary. Governance is all about managing an 

organization efficiently and democratically considering the values and practices listed above. In a 

typical classroom, students, in consultation with their class teacher, elect a class captain. This activity, 

otherwise considered minor, subsumes many of the values and practices of democracy and good 

governance. The student body has to show trust in their elected leader, exercise rights and 

responsibilities, and so on. The captain on the other hand must deliver service, have commitment, 

uphold the rule of law, and the like. There is political participation and vibrant democracy in practice 

in this organization, however small it may be. 

The governance and management activities do not end here. The class plans for picnic, field 

trips, participation in games and sports, literary activities among others in its share of responsibilities. 

The process encourages empowerment, non-discrimination, and commitment. This should not be 

anything new to a teacher who has undergone professional training. 

The education course for teachers discusses management of the classroom, organization of 

teaching-learning materials, recognizing individual differences, the importance of giving equal 

opportunities, dealing with gifted children, coping with slow learners, planning and preparing lessons, 

respecting students’ views and feelings, creating a conducive atmosphere, liaising between the class, 

the school and parents, and a judicial use of resources. A teacher is incharge of the body, speech and 

mind of students. Furthermore, the code of ethics for teachers details the dos and donts in relation to 

school, colleagues, parents, community, and society at large. 

There are many parallels between classroom management and values and practices of good 

governance. Readers might like to consider some of these questions: In what ways do teachers take 

stock of the practices in the classroom that promote GNH domain of good governance? What is 

impeding teachers to fully practice values and principles of his/her profession? 

 

There is little argument that our natural environment is going through an era of deformation. The 

natural scenic beauty is fast degrading; global warming and climate change has made geographical 

phenomena unpredictable, human desires and demands coupled with consumerist behaviour seem to 

surpass what nature can supply. Non-degradable and toxic products have not only defaced the 

aesthetic value of the earth’s surface but continue to poison plants, marine lives, and all other living 

beings. The values concerning ecological integrity are interdependence between man and nature, eco-

consciousness, sustainability, non-dominant, non-utilitarian, aesthetic, naturalistic, reverence. 

Suggested practices are ensuring high air quality, high water quality, biodiversity, and retention of 

wildlife species, efficient energy use, proper waste disposal, eco-friendly mass transportation system, 

industry, urban planning and dwelling, and land use. 

 

While the issue can be discussed at a mega level, a lot can happen at the micro level beginning 

from a classroom. Curricular and non-curricula and attitude and behaviour are points of discussion in 

the classroom surrounding environment and ecological integrity, one of the domains of GNH. 

Depending on the level of education, substantive contents on environment and ecology are taught in 

Bhutanese schools through science, environment studies, geography, and social studies. In addition, 

co-curricular activities, namely exhibition, debate, environment corners, posters, and so on, also orient 

students on the same subject. The underpinning issue concerns the change of attitude and behaviour, 

however minor it may seem. 

Behaviour of an individual is interdependent on everything and anything around him/her and can 

affect positively or otherwise. Therefore, a change of attitudes and behaviour can start in a classroom, 

from ‘right now’: switching off lights when not in use, closing water taps after use, efficient use of 

classroom materials and resources, appropriate management of waste and garbage, maintaining a 



 

 

clean classroom and surroundings, assure high quality air and water, reduce use of luxury items, and 

develop habit of doing things that are eco-conscious and eco-friendly. Prepare individual student 

action plans to conserve the environment and create an impact on larger society. A teacher must stress 

the importance of ecological balance and the adverse effect of being imbalanced. There is a need to 

revisit the relationship between theory and practice. 

 

The paper attempts to examine the parallels between values and practices encapsulated in GNH 

domains, and the professional skills and ethics of teachers. For our purpose, only four of the nine 

domains and their associated values and practices have been considered, and the discussion limited to 

the classroom because it is the smallest unit of a school and education system. The article also draws 

attention to the importance of revisiting professional attitudes and practices of teachers to make the 

necessary alignment with GNH values. The author is of the view that any or all of GNH elements can 

begin in a classroom. The basic assertion being made is to consider the reactivation of sacred roles 

and responsibilities of classroom teachers. If we begin in small ways, make an impact on individual 

students, the big picture is bound to follow suit. 

 

References 

Colleges of Education, Samtse and Paro. Handbook for Teaching Skills and Teaching Practice.  

College of Education, Samtse and Paro. Royal University of Bhutan, Thimphu, 2007. 

Ministry of Education. Educating for Gross National Happiness Workshop. Education Ministry,  

Royal Government of Bhutan, Thimphu, 2010. 

The Centre for Bhutan Studies. Gross National Happiness: Survey Findings 2007-2008. The Centre  

for Bhutan Studies, Thimphu, 2009. 

 

 

Reference/Source 

Namgyel, S. (2010). Reorienting classroom interaction, Seminar, Vol. 614, New Delhi, pp. 

31-34 
 


